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. 3

Let's !maginé we're vlsltlhg a'classroom in an urban, school. The rdom

it of
(3

:§> Is arranged Informally,‘a;d there are several'fnterest centers- -- In science

and math and soclal i@udies -- ‘and there Is a.éomfortable reading'épfner with

‘
’

lots of books andWFUSthQ!Ameog_prgctgtp_segwmodern_lnst;uctlonal_approaches._mm;_g

Qorklng smoothly and effectively. Buf what is golng on? Two Boys are putting
lcrayons in the fish tank on. the science table. _A‘girl Is writing rude comﬁents
on an SRA kit. There is a wreStlingfmatch going on under the social studies
table; a plump girl lisgles§ly pulls a comb through her tangled hair; several -
people are talking and laughing . while lying on thei'r stomaca§: The teacher
wanders.aimlessly around sanng '""Here are your readlng books. lt'; time for

\

of the poor little match girl who couldn't sel) her matches and froze to death.

‘ reading now.' No one'listens; she hold.s out the books with all the success

. _ What has gone wrong? It.cbuld be a comblnation of many things. But lf
is qu!tg likely that the teacher as failed in what Brian Frieder calls the.
“least deve loped'' of a ge;cher’s roles: he roferf mot'ivator. He afgues
that teachers are trained to state objectives, they learn how to plan to
evafuate -- but'they are not taught ways to develop a desi,é to learn in the(r
students. And all the other‘skils and activitlies a teacher engages in may //
come to nothing If students have no Interest In learning.

What | am saying éay be especially}significant for a teébher in an urban
school? Some people feel that if we can only diagnose a itudent's needs and
design a program lnlterhs of his or her goals and capacities, the student will
at once begin wak!ng away. But we may be lgavlné a ngmb?r of significant

, @
things out.of our pwograms. It is so easy to go from 3 diagnosis of needs

. .
(3
* . ' \
.
.
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and capacftios.to the appiropriate worksheet or page to an indexed card In

~

a learning kit. ‘But these resources -- for many chlldren. -- may have-no - -

-

moilvatlonal vaiue at all. The child may Just sit there and stare, even though
the materlial is at the proper leval of difficulty and'meﬁhes_naatly with the

pattern of needs shown by a standardized, validated, and properiy mldasized

' ‘ l P

test. ' : ) _

S . - - - _ — \

Why does the child just sit there, even though there are promises of

*

three whole M and M's if he or,she completes the Work? It may' be because

the makers of "kits and compilers of workbooks haven't considered‘hoh such
research }lndtqgs might be applied to teaching materials. So today I'm going
ts discuss some of the elements and conditions that do seem to affect moti~-
vation -- and show you what materials for an urban prograh might look like

if they were developed from the perspective of research. ' AN

Flrst; lat's look at a basic element In learning theory that goes
back to E. L. Thorndike. I'm going to start by asking you to help me’ -

let's look at Example One. oo )

EXAMPLE 1
The packet (for an eleventh-grade Amerlcén literature class) contains
several examples of chants by North American Indlans. The student is to answer
Quastions about the meaning of the chants, the use of Zepéti;ion, the use of
heta%ho;; aqdlslmiles feod nature, the rékigioqs implicathﬁAéf the chanté,
etc. Then the student is asked to chéose éne'of the nggested activities. \

L] . . - .
One suggestion Is that the student write a chant of his or her own In the

Indian fashion. One student wrote the following poem:
. . —ﬂ . .




WE KNOW THE SOUND OF THUNDER DOES NOT COME FROM THE HAMMERINGS e
OF GODS | |
WE KNOW THE LIGHTNING IS NOT SPARKED FROM SACRED ANVILS.
4

BUT THERE 1S MORE THAN SKY' AND EARTH BEYOND US, THERE IS

SKY WITHIN -- ' | K

. WHAI"OF—THE—MUFFEED_THUNDER‘HTDDEN_THERE? -

WHAT OF THE SUDDEN LIGHTNING?

If you received this poem from a student,- what klnd of comment would you write?
Write it below. ‘

Now follow the instructions at the end of the examp le, and write a comment on
the poem.

1'd 1tke to hear some of yoér comments. Certaln kinds of commeﬁts cén be much
more motivating .than others. Thorndike, Skinner, and the'behaviorlsts wéuld stress

the importance of praise as a reinforcer. PaullnE\SQars has done research that

indicates there Is a positive correlation between creativity and a teacher's showing

.a personal Interest in a student's ideas. Did You use the word "1" in your comments?

In a fascinating study.b¢ E. B. Page, a'large numbe} of students In junior and
senior hlgh'séhobliwere given objective tests. One-thlrd.of the tests were handed
back wlth\rQIy a letter grade on them; ore-third were returned with .a stereot*ped
comment such: as ''excellent'' or "good”;.and one-third of the tests were returned with
a persoﬁal comment, designed to encoura§e th$t par}icular student. The students
were then given é second ébjectlve test. Which students showed the greatest;im-
provement on the second teét? The grdﬁg wﬁléh had received encobrsging pe;;onal’
comments on the first test. Even those who had recejved stereotyped comment s out-
performed those who had received oqu letter grades. | feel another du;cqme of
this study Is especially worth thiﬁklng about. The greatest improvement of all .

was found in the falling students who had received encouraging personal notes.
9 A

. . ‘
. .
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Comments are important but | would also llkq to suégest'that a packet such as
this contalns certain motlvatlng.elements In Tts content. D. E. Berlyne has done
research lndlcatlng that nove | elements in a learnlng sltuatlon engage attention

~and arolse curlosltyn the Indian chants in.thenselves could provide a novel readlng
experience and result in a dlfferent\Rlnd~0?lwrltlng exercise.*

- —— —T0 _summarize, it-may-well-be—a-mistake—to-assume—that—the satisfaction of

A

‘completing a task Is sufficient for motivating students. Don't forget the personal

touch -~ don't. leave warmth, enthusiasm, and the "I" out of your resbonse to a

L

student's efforts.
Good teachers have used techniques of reinforcement for thousands of Years
« The Roman Qulntll?an used to give children a cookle bahfd in the form of a letter

of the alphabet after a child could recognlze the letter. But Thorndlke explored

. ~
} . another element in motivation which had not been so widely used betore. His re-
search and that of others would indicate that -- | s

i 4
let's look at Example 11. !

(This Is called stimulating curiosity, another element In motivation.)

Read Question 1. fﬁ .

’ EXAMPLE ll
Below are several examples from real \1ife of efforts by teachers to motlyate
their students. In each Pnstance, check the‘@otlvgting factor that you feel is
. )
_most important in the eltUation:
1. In a speech class, a teacher sets ub 5 nole—playlng sltuetlon. A N

prospective employer asks a student what his interests are and what he

.
)

likes to do. Then the same student slts down with a girl (or boy) friend
and answers the same questions. The role- playlné is followed by a discussion

of how sltuatlons determine the vocabulary and level bf language we mlght use,
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- which;hotlvatlonal element do you feel the teaché>\yas-most concerned with s

' - ~ L

in developing this exercisa? L T ' o

Emot onal involvement

Student interest

Sfudent goa‘s )

incentives— -

11. A history teacher wants to help students realize what life was }like

before the Indugijlal Revolution. The teacher darkens the room and lights

: o
T candles. A red bulb Is 1it to represent a fireplace. The teacher instructs

vartous children to chop wpod or spin Qool or get water from a well. ' \
This teacher is appeéllng to:

Curiosity

* Emotions

Actlivity drive

As soon as participants have an answer, glve the best answer:
X student goals

Polntlgut other answers are also possible, but Student Goals is probably

" the best (getting a Job,vmaking points with a girl or boy friend).
Then‘read Question 11, h
¢ As soon as participants have checked an answer, give the best answer:

_X emotions (Most comprehensive answer in this case).

" The motivating elément | have. used here is called "'Immediate Feedback.'" The
group has not had to wait to learn what | considered to be the best answers.
)
There is a great deal of research (by French, Angeﬁl, and others) which indicates

that feedback or knowledge of results helps to Improve a student's perfonfance, with

immediate feedback usually more effeptlve than that which Is delayed. One advantage




»_of bfoérahméd learning and kits for Individualized Instruction is that they

generally provide for immedi ate feedback.) 'So don't keep papers for a waek or a

month -- a grcét déal of incentive can be lost .if you do.
' _ _ . o
Now Jet's look at another theoreglical approach to motivation. Clark Hull and his

followe[s believed that a teacher should arouse a need for-learning in students and

that in turn, such a need would develop a drive for learning: No learning, accordihg

to Hull, would take place unless tH;re‘was such g drive. .

Our Third Example, based on Hull's work, might be used in a mathematics class <
when decimals are being taught.. Students would be told that if they learn to use
decimals they can keep personal and business accounts and might even learn to make

out an income tax and save $50.00. As practice in using decimals, they'll keep the.

books for a camera shop named after the school.

~

Who knows when they might’ want to

' 4 ‘

know how to keep books?

Hand out commercial bookkeeping;sheets.

N EXAMPLE 111
In a packet, students receive Instructions for bookkeaping or these may be
N ~

given orally. Then they are given a sheet such as the foliowing:

NEW SCHOOL CAMERA COMPANY

SR \ SALE PRICE - o .
1\§entax ME Camera (automatic 35 mm.) $278.99
Canpn AE-1 35 mm. Camera ‘ ' 332.99
Strobe with §¥wéy bounce, 65° angle - 39,99
| Polaroid S-X 70 Soﬁar one-step Camera 179.59
Polaroid One-Step Camera y S 26.99’-
Color Print Film 400 ASA - | 1.69




Lotwant

7.
. - PURCHASt-PBICE' |
1000 Rolls of Color Print Fllm R W ?// ' "":$|06§_25"1 o -
o ;. 100 Frames : < ‘ | -199.99 ‘
10 Mini-Pocket.Cameras ‘. ~ 88..44
‘ 24 Qasté Stfobe Lights | ' | ll|.72
—— | —They—arewg+ven—thé—Fo++owfng—+n3truc;rbns. — -
On the bookkeeping page, make the following entries, fiﬁding'the 
4 balance aftér each entry. Start in with 0 balance. \
. Sale: 6 rolls of color print %ilm
) Sale: : 2 Polarold one-step came;as‘ ’
Purchase:  -50 frames
Sale: 1. Pentax ME camera
Saler 11 roles of color print fi)h w
Purchase: 12 baslc Strobe 1ights | _ ) B N
. ) And so on. R

What is the balance at the end of the day?
This kind of ﬁract!cal, vocatlonally-oriented exercise has proved to be much

more effective in classrooms than a page of review problems from a workbook.

Example 1V represents ahother learning theory that has been baséd.on é/great
deal of research. Gest;lt or cognitive learning.theory. .The Gestalt psycho)ogists
ave theorized that human beings are dissgtisfled with that which is incomplete
and unfinished and that the orgahisT seeks.fof wholeg\and patférhs and Inter- |
relationships. A nuﬁber of stu&ies have shown ;hét,/lf tasks ar% fnterrupted, iﬁ—
‘&Ivid;als are anxlous §§T;ethrn to complete the task and that an gnfinished task

or unsolved problem Interferes with learnings of other kinds.

r
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So If you Want a student.to do more than“reéding'or perhaps read a certain

book, It mlght'be a good idea to present only part of a story and let the studbn;

find the magazin® or book to finish the stbry.. Don't make the rest .of the stor9

too hard ' to find.

let's look at an example in Number Four.
]
! N \‘\
EXAMPLE 1V

>

This is just a brief summary of what might bé.used as an.“interrupted“
sfory. lt.ls f rom the'book Jesse by Jesse Owens and Paul Neimérk. Fof an in-
structlional situafion, | would present it at greater length and more dramq&fcally.
" The 1936 Olympics were he 1d in.B;rlIn. Adolf Hitler and ;he Nazls
were in power, and,Hit]er had proclaimed that his German athleies,.as
members of ''the master racé,s were sgﬁerior to any athleies in the
world. He' constantly boasted that his tall, blue-eyed, blond tr;ck
‘team would vanquish the “iaferiorf Americans. )

The American track and fi d team was méde up mostly of blacks.

''We were everything Hitled hated M Jesse Owens, a member of the team, has

! -

. ’ ' Y ’ ] .-
written. Jesse Owens had broken world records in the 100 and 200-yard dashes

and had broken the world brdad~jump record. But Hitler argued that he had found

a racfally.bure.supennan, an athlete named Nyz Long. Lu? Long had tf;ined all his
life for the Olympics and for just one event°‘ hé broad-jump.

Je;se Owens writes: 'When | first sgf foot in Berlin's hhge_stadium on a
muggy August day, | felt a Strangg, ominous ;hlll run through me . ds my é&yes
scanned the athletes from o}her countries and then stopped.cold on one who was wearing:
the German uniform. | kqu it was Luz lLong. And.he was indeed é supreme example'
of Aryan pérfétflﬁn. TaiJer than | wgs by an inch, méYbé,two...a perfectly

~

S 1
» | ,



proportloned body, every lithe, pulsating muscle stunnlngly compressed and honed
by tems of thousands of hours of sweat and -determination."

Then broad-jumping trlals began. Each- athlete had three tries to make the

‘~\\ quallfying distance: ;wonty::jgr feet, six linches. Luz Long jumped first

- ‘ _ N
He made it the first time. '‘You're lucky this Is practice,'" another athlete
sald. "If they were measuring what_Long did, it might_be-a_new-record." —

Then it was Jesse Owens' time to jump. He hadn't jumped less than twenty-

1 , . .
five feet, even In practicg; fer two years. And hls}first Jjump seemed to be good.
Only he had fouled. tn his eagerness to show ‘Luz long -- and Hltler -- what he

could do, he had been careless in measuring his steps and had-gone over the take- ¢

of f board. ) ’
"Forget ft,“ Jesse Owens told himself. ''You've fouled before. There are
. . ] b .
still two jumps left."

He jumped again. And he fell short by three inches. He had jumped less than
twenty-five feet. And he hadn't done that since high school!
d”l'm of f my turn!' he screamed inside.

He tried to get off by himself. But a reporter §topped him. “

’ A

"Jesse, is it true that Hitler-walked out of the stadium on you?' the reporter

asked. He pointed to Hitler's plush box in the first row center. It was glaringly

empty. oo E

"I don't know.' Jesse answered. .

"I saw Hitler leave hefore your first practice jump. A coup le of‘German
athletes said that Hitler had made a vow got to look at you in action. Crazy?“

Was Hitler crazy? Jesse ;bndered. He had one jump left. And élmbst no;time
to get ready for lf;

"What If -- what if - Qhat if ) didn't qualify?"' The thought went through
Jesse'g.mfnd. "Hitler won't look so crazy, tﬁen,..” | Lo

\

! . . ' . .
o ~ 11 T




Jesse trled to flght thls feeling QBut,” he writes. '"One cell_at a time,

hd .
: AN

panic crept into my body.

Jump area.

»

Any minute now, they would call his name. He walked back into the broad-

He heard-a name called. His. o

He closed hls eyes. One of his knees touched the ground.

13

“Jesse OWens!“

-

——,—— — .

The loudspeaker called his name for the last time.

I'f any of you want to know what-haopened, you! 11 have to read the book.

N

S .

. Now~ we’ll 4ook ‘at reserach concerned wi th specific elementﬁ ﬁﬁgkotivatlpn,

L

rather fhan that associated with broaaeT théories of Iearnlnp -,?:-

Berlyne has been concerned wlth provok!ng curiosity as a means of motlvatlng'

>
students and has done research indlcatlng that stu"ﬁts who take a pretést and Zﬁ

then are,glven information retain more ‘of that lnformat!on than students who re-

ceive the same information wi thout a pretest. Morozova, a Russ!ah sclentlst, has '.

‘!dvocated the use of stldubétlng questions. HPs example : -“We have just studfed

how plants use chlorophyll and lngﬁt to carry out chemical reactiogs essentlal to -

their survival

But there are plants that survive and reproduce without chlorophyll

~and without suny*ght. Do you know what they are?" Hopefully, the students will:
& _ - :

“ N

seek oue'the“answer. To save some time and effort, 1'1] tell you the answer now.

It's "Fungl."

l'haye provided another such question in Example Five.

hit's

-



Questions Does the order in
first chiid, second child, eéc.)'
affect his personality

charactkristics and his

EXAMPLE V

which a person Is born in a family (whether

Should vocational. couiuclzdomidn birth order
when they are advising clients cancerning vocational pos+|
sibilittes? Alfred Adler argued that rivalries between a

fiest-borh child and children who come later were primary!

~ - - "—.'.—'\ :
" vocational ctdice? - :

Beginning of an answer:

was observing a highly structured, autocratic Viennese so-|

* ciety and that his tindings would he less relevast to a Iree-,

and-easy, permissive American way of living. Yet Phillip,
S. Very and Richard W. Prull have found some cvlden‘cel' -

. that Adie¥sdens about birth order raight be equally ap-
- -‘-R)icable to Americansociaty, - SR

o " !
Karl Konig has related birth order to speciflic-person-

o aligy tj{pu and has described the first-born child -as tend-

Ing to be & teader, aggressive, ambitious, and fndepend-
ent. (He saw the second-born child as tending to be more:
casual, less pressured, and the third-born us seasitive and‘

- possibly withdrawn. Only children combine the traits of!

the first aad thind-bom.) Empirical evidence from a study

of 64 American children by Bossard and Boll supported,

Konig's theories concerning the first and second-bém. |
Very and Prull read a d ption of the aggressive:

. qualitles of Jawyers and wondered if first-born children,’

whose pecsonalities seerned to fit the pattern of a lawyer’s.

- role, ‘might not tend to choose the legal profession. So!

- that wars and depressions would affect family size. On the!
© pect about 37% of the 100 lawyers to be first-born. ¥

first-born category. (A statistical test indicated this was

they contacted a random sample of 100 Boston lawyers by

telephone and asked them thair ages and the order of their

births. § e, _ Lo~
. Then they looked at censits records, as they rehized!

basis of these records, they concluded that they would ex-:
However, they found that 66 of the 100 were io the

significant atthe .01 level.) Only 23 Jawyers in the sample.
were second-born, and even fewer (8) wers thicd-borm. i
Strangely enough, only 3 of the lawyers wure only child. |

. ren. :

" "Birt \ pment, Choice

So Very and Just concluded, whth proper caution, that
thelr results tended to support the existenca of a celation-
ship between birth order and personality tralts. s turn,
personality traits would influence vocationsl cholen. So
the question, **Are you the oldest child in your family?
might weil be worth asking. Especlally if it Is combined
with cazeful ohaervation and a look at otlier evideince,
PMH% S. Very and Richard W. Prull,
ervsonality Develo

. -Reference

- 13

fap
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W

X

dsterminaats of pacsonality.- It mighe be said that Adler|~

o
B




A number of projects could develop from a quest!on such Ls th!s (lt on!y .
takes one questlon WA student might want to explore furthor the ideas of
Adler g@d Karl Konig. Or a student Might want to find out the birth orders of

. ' members of the class and compare their personality characteristics with those

listed by Kon!g. Or a student might want to read Konig's book and write an essay

— R <

on how well he or she fits into Konig's patterns.

In a review of motivation‘risearch done in actual classroom Settin957 Richard
Garman lists certain elements thét lead to attention and curliosity on the part
of students Exarple VI illustrates at keast two of these, conflict and
ambigu!ty

In thls learning activity, students read two interviews Qlth young professional
athletes who have recently experienced fallure and are at en uncerfa!n point in
their careers. The articles are too long toggeproduce here, but;lif you look
at Example VI, you will find some quotations from the articles.

EXAMPLE W1

> -

Clint Hurdle is a twenty-oné-yearnold basebafl player. Only a year

ago, he was brodght up to the major leagues as the 1978 '"Phenom.'" A |

year later, he is back in the m!nor leagues with a .193 batting average.

He was Once eonsidered a sensational hifting prospect, but now ''he has .-

bressed and got more tight." HI; timing ib of f -~ "and so are my mechanics."

He refuses to tell the ingjerviewer why his mechanics are off. ''I know now.
Everybody else does, too,' he saye, "I'm not going fo burn any bridges. ! got

. /

a lot of steam, | got a lot of bitterness, but I'm not gonna rip anybody."

LY




N
-

SRR | s s

o

He thinks about ""things | tried to do_the past year and a half that people
wanted me té do. Things | never should have done."
. S A

: , S 3
To deal with his situation, Hurdle has fade some decislions. . :

"I've just learned that |'ve got to be honest with myself, l'm‘just\goﬁna

cone out here and plax for me. |'m not playin' for my¥wife; I'm.not playin' for

my folks; I'm not playin' for my friends. |'ve got to play this béll game for me.''

Tony Chiaverini Is a young boxer who had o&ly los; one fight until he was
- beaten badly by Sugar Ray Leonard in a nationa]ly televised fight from Los Vegas.
The fight was stopped by_}hg referee because Ch;averini was taking such a beating.
His four-year-old dauéhtef told him, “Daddy,‘you“ve got to throw faster
punches [f you want to win." |
Chiaverini Teéls that a basic reason for his fallure was that his opponent
fought a dlffer;ﬁt typezqf fight than he engcsggkfnd hg failed to adapt.

"I was too straight up,'" Chiaverini says. '| should have croudhed and l
should have been bobbingifﬁd wéaVIBg. Afterwards you see a lot of things you
did wrong. I should have thrown some hooks. |I' should have done something be-
gldes standing there and getting Hit.” |

Chiavefini fee]s he definitely is not through, but he says', '""l've got to
get myself togeéher, regroup and make some changes.ﬂ ' f;‘ .

Thinking about the past and futuf;, he says, '"Everything !'ve got, I'Qe.
worked hard for. | don't have a lot of natural talent. One of the reasons |
want to Reép fightjhg s that | want tp prove you don'; have to b; a super star

to be successful.',Ybu don't have to be American or All-State or have en

Olympic gold medal. The average guy who wah;; to work can be successful, too."

—_—

)| would use thls kind of material with students who perhaps have 1ittle

interest In reading (the majority asa boys, but these materials have appealed

. 15 & S | |
to girls, too). |If | were using this, | Qould develop questions about similarities
| . o ; ' | '




and differences in the ways the two men are hendllng a _severe fallure Axperience

~—
Vd 1

How does each one look back at his fal]ure? where does each man place the
responslblllty for what happened? What steps arc they planning for the fugure?

" How does this reflect how each one feels now aboug his failure experiance?

Which attitude do you feel might be more pcpductive? L ' L

J— S - e e e

If this material were used in a psychology class, students miéht compare
what these two athletes are saying Ql;h the.kindsjcf chéracterlsfics that D. C.
McClelland says are representative of those with high achievement motivation.

Actgally, both athletes have been more successful recéntly. A nice end to™

r

the story. ' T

All of my examples so far have used printed material. jﬂ¢ Beélyne has done

\ : research that indicates that students are also Ihfluenced by color and rhythm.
in addition, thare is a novel element in opening a packet -- and finding a tape
inside.

I am going to play you the tape of a song | might use In a social studies

class or an English class. The song ''Love Story'" is by Randy Newman and Is sung

by Harry Nilsson. 1've glvéi_}h you the words in Example Seven so you can *
) | \ _ \ | . ;
along. _
v/ Play the taoe of 'Love Story" A

v -~




EXAMPLE V11 s -

o\

"Love Story

~

! like your brother -

S I llke your mother
| like you, '
And you like me, too.
Welll.get-a-preacher, ——
1"Vl buy a ring,
We'll have a band ¢
With an accordion and violin
> And a tenor who can sfng

You'n me, baby, you'n me, etc." N

We'll have a lad, \

Or maybe win one. '

He's got to be straight

Cause we don't want but one.

He'11l drink his baby brew

From a big brass cyp,
_ Someday may be President [

If things loosen up. _

You'n me, baby, you'n me,\etc.

' takq the traln Into the tity
\ ‘ Every mornin',
' You may be plaln, but to me you're pretty
Every mornin', ' :
Some nights we'll go out dancin'
If I'm not too tired
And some nights we' ll sit romancin'
Watching the late show by the fire. .

When our kids are grown
WIQ; kidh of thelr own,

They' 11l send us. away

» To a little home In Florida .
We'll play checkers all day
T we pasq, away .

-~ Randy Newman
. \ ,

3




- "1 would use the.amblguitlgs in this sdng tq dev;lop a discussion -For
* - . . . N P ) ' .

stimulate written compositions -- about the pattern of American 1ife and re- P
' . ] ;o

lationships Randy Newman Is describing hare. | would ask qdestlons such as' -
B ~ \ & . : ~

the follo»lné: As this a typlcal bg;te}ﬁ among peop le you'kho&? How doebrf? -0

N

differ frop American life in the .palst? What .does Randy Newman seem to be fmpiying

] + N

T | Aff about paFSHY?EHWWB_?S15%163§HTB§?_fWka_ﬁ56UE_YHE_8€BEH_SBH_EUSTWYV_BTfWT?G____
rapresentadhhe;e? Why is the refrain no Ion;er repeated after the f{rst and
sééond verses? What does ‘the music suggést beyond the words?

Actuélly, an extended pﬁéject on the woéld of Randy Newman mlght be

) moti?atfﬁg'fér some students. And othef songs of his -- such as '""Cowboy' --
could be pseg effecélvely with slower students. fhe use of these kinds of'
materialgy caé also servé goals otﬁer thaﬁ that of‘motlvatlbn. THey ca; help

{ - 'students.become more aQare of what 1Is sctually being communicatéd fhrough the

. i ) <
world of popular culture around them. And this world is an immediate and

-

,bervaslve.part of their lives. o
. . A gfeét dea) of significant research in the area qf'motIQation'has been
concérned wi.th what is calYeé the ''level of asplra;lon“ of students. The re-

. seagch-oF'PAQIine Sears'and others in this field can be 5umma?ized as:folldws:

Studentssse; “leyels of aspiration' for thgm?elves (what they exgett to achleve

on a teﬂt, for example) and these levels influence what they attempt to do.

Students who have had success experlqnces in school tend to set their levels

of asblrétloh somewhat higher over a perfod of time and have a realistic

expectation of what they will do‘oﬁ‘a learning task. Students who have failed

or tend to getllow grades generally have expectations that are unreasonably

low or unregllstlcally'hrghﬂ They don't seem to expecf an average grade.

f YN
L @
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. L) . X . .

Either Tt's "I1'1] fall this test, | know" or It's "This time 1'1] make an A.'!
nge students with pteienged expefienees of fallure refuse to set any goals
at all. . z A

¢ . i

Pauline Sears recomm@nds'devei?ping iearning experiences desiqned'to take

‘ into account the individual student’s level of aspirationi For the student

with realistic expectations she would sugqest materiais that the student can

‘
master but which would have an element of challenge. Material that is too
casy—is frequently rejected by this kind of student. For-the student who had not
had success, she would suggest materfial the student can naster wl thout too nuch
difficuity so he or 'she can have a series of positive experiences. She has also
stressed »erbal and written encourageme:; from the teacher, and couonseling with

& the teacher and perhaps others.

‘An individuaiized lnstructionai program prev(des many opportun?ties for taking

into account the level of aspiration of - each individuai student. Example Viii/.
is a real-life I1lustration of how a teacher Individualized assignments about \
~John Steinbeck, taking into account individuai.abiiities and expectations.
EXAMPLE V111
Individualized Assignments on John Stelnbeck
( Le?ei One (for slower students and tnose needing success experiences)
) Reading Assignment: Of Mice and Men or The Red Pony (both short, written
. simply and clearly) |
Projects: Included ert;projects such @s constructing miniature
. stage settings for storiesf Also Included watcning
! | | a £1Im end comparing film and beok (for challenge).
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Level I_g (for average students) ' : Co “_}"" '”'}; "w"”""'

Reading Asslganng The GEjbes of Wrath (a long book but- lnterestlng) -

Projects: tcluded readings about’ dust bowl and depressslon -
\ ... \-

| : | B - _perlod; : ' ' 7 |

- : - —Compartson-of —fHm-and-books————— ~——

( . Drawings of. characters from book, such as Ma Joad.

Level Three (for sbove-average students)

Readin§ Assignment: East of Eden (more complex than The Grapes of Wrath,
J < —— ————— - . R

which could also be chosen by these students.

Projects: Study of the book as a mythiecal
- . Comparing the book with basic ideas of Freud.
- L

Essay on whether the book is a failure, as some critics

’ i have sald.
Comparison of film ahd book -- Hifferencés,_strquths,
and weaknesses of both forms. -
Success ~- yet challenge, too. Now let's look at somethfng challenging

ehat might be used with br!ght students to develop problem-solving skills or to

help with critical reading.

[
Perhaps yousaw this in The Reader's Digest, where it was' labeled as ''The
"All-Time Greatest Puzzle,'" but. it has been around for a long time In one form
S x . .
or another. After all, a railroad fireman ls one'of the characters I've given

you both the puzzle -- descrlbed by The Dlgest as an ”absorbing mental challenge”

-- and the answer. But try to solve the puzzle first

20
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T The Smith-Jones~Robinson Classic )
_ _ . . : ' |

AN . Op a traln, Smith, Robinson, and Jones are the fireman, brakeman, and

engineeer, but not respectively Also abJard the train are. three businessman

who have the same names: A_Mr. Smith, a Mr. Robinson, and a Mr. Jones. .ll
1. Mr. Robinson ilves in Detroit.
2. The brékeman lives exactlx halfway between Chicago and Detro]t.
3. Mr. Jones earﬁs'exactly $20,006 per year. |
4. ~ The brakeman's nearest neighbor, one of the passehgers, earns®
exactly t%ree times asamuch as the brakeman. |
5. .Sqith beats the fireman at bflliardﬁ.
6. The passengér whose name is the Qaﬁé #s the brakemanig, lives In
CHicagoﬂ‘
/NHO (N THE ENGINEER?
The brakeman, who.lfves haifway between Chicago and Detroft, also lives:

near Mr. , who earns exactly three times as much as he does. Mr.

-can't be Mr.\Robinsén, as Mr. Robinson llves in Detroit. He cé%'; be Mr. Jones,
as Hr Jones' $20,000 a year isn't divis!ble by three. The(efore, the braggf
man's neighbor moi/“ye Mr. Smith.

The passenger whose name is the same as the brakeman's lives In Chlcago
He can't be Mr. Robinson, as Mr. Robinson:-lives in Detroit. He can't be
Mr. Smith, as Mr. Smith is a n;ighbbr 6f the brakeman, who lives halfway be tween
- Chigago and Detroit. ‘Therefore, he must be Jones.
Therefpfa, the brakeman's name 15 31so Jones.

\ _Smjth.beqts the flreman at billiards, so the flreman'must‘bq Robinson.

a

. - . : \ \
. : 2
Q _ ' . - &~
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(yote:. This Is "Smith," nor "Mr, Smith.") _ . h

L, - Yherefore the engineer .is Smi th. L

§ ! ' ‘ . . .
- ‘ L

~ This might seem too much of a challenge, bht at least it would arous®

interest. Agd might make students more awarg of the significance of certa‘n,

details In problems or situations.

Is competition or cooperatlion more motlvating for students? Actuélly,
“there is no cfgér-cut answer based on reSé%rcH.' Some studies would supporti
.the'use of one approach, some would support the‘othér. Richard M. Gorman has
| stété@/that "A declSion on which to use has to be made on grounds other than

; "

reasearch." N
.

~ | | A{tﬁough I do not have the support of’research. | have decided to give
dn example of a coopératiVe effort thaf.méfivafed!studenfs; I am doing this .
because fhere is a danger in many classrooms.fhat cooperafive efforts might'be
ignored or neglected. One boy using a workbook {n math told me, "Just once .
Iin a whfle, I'd like to chk with cher peop le. ! feel so alpne."

The cooperative effort 1'm going to describe was part of the curriculum
in a classroom in a poverty area. Some of the class had been studying the
westward movement , and'the.tea;her suggested the class write and glve a play
abqut the period. The students decided to present a play about the discovery
of gold at Sutteris Mi11 tn California, which resulted in the gold rush in
the>fortles of the_;asé century. A committee of students started to write
the play. The students interested in art designed and painted the setting,

- chers took care of furniture, propos, aﬁd costumes, and those interested in
'scfence were made ;QsponSIble for the Ii;hting effects. \
d f

\
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' As the play began, we found various settlers sitting around a real coal-

: . _ R N
ofl lamp in Sutter's Mill. They talked about the hard trip West by covered

wagon and shook their heads"over the problems of deserts and balky oxen and

Indians. Then they talked about how lonely California was. Th!s.was fol lowed

!

'by a‘pregnant pause. Finally, Mr. Suttgh said, '"I've got to go outside -- for

“—scmeth1ngr”—“ThéTe—we?e_kanTn§_§1§§1€§”fran the audience.
//NTéke the coal-oll ltamp,'" Mrs. Sutter commanded. ''You might fall in the
~dark.“{’d | . , )
Mr. Sutter left the room. |
'"Can you hear the mill-wheel?'" a character asked.
~There was a loud squeaking sound.l
. "That's the mill~wheel.”» Mrs. Sutter announced.
Suddenly Mr. Sutter burst into the room. He had a large rock covered with

gold foil in his hand.

"Gold!" he shouted. 'l've discovered gold. | almost fell over it on

my way out back."

. "Gold!" screamed Mrs. Sutter, throwing out her arms. ‘'Ve're rich. We're

rich." '

'i Everybody else said, "Gold," in varying tones of enthusiasm.
Then everyone was still. Mr. Sutter cleared his throat.

"Now we'll have a gold rusﬁ;“ he announced.

It ‘hy not have Bappened quite:that way, but WhO:anWS? Why quibble?
Maybe it dld.-.However it happened, ever90n§ was enthusiastic about the play,
the acting, and the real coai-oil lamp. Whether this_aht!vity quite fits into
the patfern'of research on motivation or not, | was Wétchlng enthugiast!c;

motivated children who had reached their goal. And who knows' what gold they

23
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might have discovered®® '
‘Have | aroused Interest, curlosity, presented an appropriate challenge? )~
Research won't help me now. The answer Is up to you. '
)
.
/
{
/
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